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 Bouncing forward -- Walsh

 Ordinary magic -- Masten

 A stable trajectory of healthy 

functioning after a potential traumatic 

or aversive event- Bonnano



Resilience refers to a pattern of 
positive adaptation in the context 
of significant risk or adversity 
(Masten, 2003)

Two fundamental judgments:

1. The person is doing “okay”

2. It occurs against a backdrop of 
risk or adversity



Resilience is the process and outcome 

of successfully adapting to difficult or 

challenging life experiences, especially 

through mental, emotional, and 

behavioral flexibility and adjustment to 

external and internal demands.



A number of factors contribute to how well people 
adapt to adversities, predominant among them:

◦ the ways in which individuals view and engage with 
the world
◦ the availability and quality of social resources
◦ specific coping strategies i.e. social emotional 

learning tools
Psychological research demonstrates that the resources 
and skills associated with more positive adaptation 
(i.e., greater resilience) can be cultivated and practiced.



Building Trauma-Sensitive 

Schools by Jen Aleander



 Ask not: What is wrong with you?

 Ask instead:  What happened to you?

This child is giving me a hard time!

 Changes to:  This child is having a hard time.



Indicated

Selective

Universal





Lesson 1 - What Happened To Us?
This lesson explores the events and associated changes that occurred 
during the months of quarantine.  In dealing with traumatic events, it 
is important to clarify basic information and address any 
misconceptions or questions that students raise during this lesson 

Lesson 2 - How Are We Feeling; What Do We Need?
This lesson addresses the various feelings that are evident during and 
in the aftermath of trauma. The goal of this lesson is to convey a sense 
of safety, control, feelings of connection and hope. 

Lesson 3 - Looking Forward
The last lesson provides a degree of acceptance of past disruptions 
and infuses students with hope and optimism for the upcoming school 
year. In this lesson students will be involved in a creative project that 
produces a positive lasting memory for the students which can be 
referenced during the year.









 Hurricane Version –

Hurricane Sandy, 

Hurricane Harvey

 Wildfire Version - the 

California Wildfires

 General Version

 Covid Version:  My Covid-

19 Resilience Workbook





 Tool for Check-In

 Mind-body connection

 Coping Skills

 Social connections 

 Hope & resilience

 Social Emotional                                  
Learning



 Workbook suitable for ages 5-10

 Younger children (ages 5-7)
◦ Teachers read and explained more

◦ Done in small groups

◦ Provided an opportunity for teachers to talk with 
children about a variety of issues

◦ More drawing than writing



 Older Children (8-10)
◦ Work independently on workbook

◦ Entire class works on the same 

◦ Writing and drawing 

◦ Teachers used the workbook as a springboard for 
discussion or additional activities























 26 schools 

 9000 hard copies 
completed by children

 2600 additional digital 
downloads

 Available in English and 
Hebrew

 Available in Secular and 
Yeshiva versions



 Teacher Training 
Webinars: 246 
teachers

 Teacher’s Guide

 Parent Webinars: 
2000 
participants



31



32



33



 User Friendly Tool

 Easy to implement in the classroom

 Reference for Check-In

 “Children are excellent observers & 
poor interpreters”

 Most successful outcomes reported 
when teachers had ownership of the 
process



 Done a little at a time; i.e.; 1-2 pages a 
week

 Starting point, not ending point

 Springboard onto other activities/lessons

 Teacher owns the process, injects his/her 
own style into the process

 Teacher models skills used; teachers model 
social emotional language                                       
used in the workbook, in                                           
the classroom.



 Updated version of                                          
the workbook

 Additional content:
◦ Self-Compassion
◦ Interoception
◦ Identifying Coping                                                            
Streams
◦Holding More Than                                                  
One Feeling at Once



“In response to our 

preschool teachers,

- Story telling more 

appropriate than a 

workbook”



1. Emotions

2. Interoception

3. Coregulation

4. Communication

5. Attachment



Using words and face 
to show emotions

(Name it – Tame it)

 Happy

 Sad

 Angry

 Worried

 Calm



How my body feels when I am . . .

Happy

Sad

Angry

Worried

Calm







Safety

Silence

Validation

Being present

Holding the emotion





Infants and young 

children do not have 

the biological capacity 

to complete the stress

cycle. That ability is 

built over time through 

a multitude of co-

regulation experiences.



not just saying 

‘calm down’ but 

getting down on 

the child’s level 

and helping 

them get into a 

state of calm.





 Coloring Pages

 Teacher’s Guide

 Reinforce Concepts Used

 Provide More Teaching Material

 Easy To Implement















 Structured activity

 Promotes communication with adults

 Allows for non-verbal expression

 Provides a vehicle for learning                            

about emotions and coping

 Highly transferrable



 Tool for teachers that                                  

allows them to check in                                   

without creating a burden of 

creating a new curriculum

 Replicable

 Easy to implement in the 

classroom



to Resilient Schools



“It begins not with easy answers,

but with difficult questions about

how a school best responds to all of

its students, including those who

have experienced adversity”

(Helping Traumatized Children Learn, Vol 2).



 “My criteria for those who are coming into my office is that they 
must be able to manage their emotion, manage how they handle 
themselves, be able to interact with the very difficult 
environment that they are about to encounter” – NY Times 
12/18/21. The No.1 Skill Eric Adams is Looking For (It’s Not on a 
Resume)

 “Shared traumatic reality” (Baum, 2010); global collective trauma
 Fostering resilience: Universal Precautions – prevent mental 

health impact of COVID-19 just as we would mitigate the spread 
of the virus

 Focus on creating conditions for thriving – empowerment to 
create schools and communities that are safe, welcoming and 
inclusive.

 Impact of Stress on Educators
 Educators as deputy mental health professionals/problem 

solvers/frontlines…



SQUARE PEGS, ROUND HOLES
Whose needs are 

we meeting?









“I’ve yet to see a school where the learning
curves of the youngsters are off the chart
upward while the learning curves of the adults
are off the chart downward, or a school where
the learning curves of the adults were steep
upward and those of the students were not.
Teachers and students go hand in hand as
learners – or they don’t go at all” (Barth, R.,
Learning by Heart, 2001)



 Resilience is a muscle 
we can build

 Created where there 
is resistance

 Bouncing forward, 
not back

 Becoming, more than 
overcoming

 Can vary over time 
and by domain





 BRI Model - “Building Resilience Intervention" is a research-based 
method that was developed in Israel for staff and students in the 
wake of terrorism and war, and has been used successfully for twenty 
years both in Israel and around the world by Dr. Naomi Baum (Baum, 
2004; Baum et al. 2009; Baum et al, 2013; Baum et al, 2018).

 Trauma Sensitive Schools Model- Originally coined by the 
Massachusetts Advocates for Children, Trauma Sensitive Schools is an 
evidenced based trauma-informed model for school systems 
fostering a culture and mission surrounding trauma education and 
sensitivity. (TLPI, 2004)



Fours Ss:
◦ Self-awareness & Self-Regulation

◦ Support for Feelings

◦ Strengths & Personal Resources for Coping

◦ Social Significance, Meaning & Hope



SAFETY CONNECTION EMOTION 

REGULATION



 Educate and empower staff, students, and parents on 
trauma sensitivity, emotional awareness, and how to 
apply these concepts in their own lives.

 Ensure emotional and physical safety for all staff and 
students.

 Intentionally create opportunities for relationship 
building.

 View students holistically and increasing cultural 
sensitivity.

 Support choice, control, and autonomy for staff and 
students.

 Use a collaborative approach with administration, 
staff, students, and parents.



• Provide opportunities to build relationships;
ensuring that each student has a strong
relationship with at least one adult in school.

• Encourage empowerment; improving students’
sense of autonomy and control.

• Demonstrate unconditional positive regard for
students.

• Maintain high expectations for all students,
including the students experiencing trauma
directly.

• Create reliable, safe, and supportive learning
environments for students who have experienced
adversities and trauma.



Understand 

trauma and 

its impact.

1

Believe that 

healing 

happens in 

relationships.

2

Ensure 

emotional 

and 

physical 

safety.

3

View 

students 

holistically.

4

Support choice, 

control, and 

empowerment 

for students, 

staff, and 

families.

5

Strive for 

cultural 

competence.

6

Use a 

collaborative 

approach.

7







Stress/trauma and resilience are two sides of the 

same coin. By addressing trauma, we increase 

resilience. By increasing resilience, we reduce the 

impact of stress and trauma.

The 3 pillars of resilience for all: safety, regulation, 

and connection – educators and children need to 

feel safe, have strategies to identify and regulate 

their emotions and feel connected to others.

Schools can provide children with a safe 

environment and trustworthy adults that they can 

connect with and train them to identify and 

regulate their emotions.



 Training for Administration

 All-Staff Psychoeducation & Sensitization Training

 Pilot Group Training:
◦ Blend of Resilience-based & Trauma-Sensitive Tools
◦ Psychoeducation
◦ Experiential tools for Educators & Students

 Coaching: Educator Wellbeing & Tools for Personal/Classroom 
Implementation

 Social-Emotional Learning Tools in the Classroom

 Lead/Implementation Team

 Self-Assessment Tool as Guide



 Sample categories:
◦ Enhancing resilience 

◦ Trauma-informed lens

◦ School environment

◦ School-wide policies and procedures

◦ Classroom practices

◦ Staff support, self-care and wellbeing

◦ Mental health support and alliance

◦ Family alliance

◦ Community alliance

◦ Policies around grief and loss



• Foundational training on trauma and its impact on learning, behavior and relationships at

school is provided to all staff (i.e., teachers, administrators, bus drivers, office staff,

nurses, paraprofessionals etc.)

• Staff are supported regularly to develop their knowledge and understanding of trauma and

resilience-building practices.

• Consultation with a trauma specialist is available and provided as needed.

• Background information and trauma history is provided to teachers regarding students,

and is reviewed and updated as necessary

• Educators consider the role that trauma may serve in underlying students’ learning

difficulties, as well as their social, emotional, and behavioral challenges.

• Discipline policies view students’ behavior through a trauma sensitive lens, balancing

accountability with an understanding of the role of trauma, i.e., an attitude that “this
student is having a hard time” vs. “this student is giving me a hard time.”

.



• School provides education and training to staff regarding grief 
and loss

• Consultation with a grief specialist is available as needed
• Teachers are notified if they have students who have experienced 

a loss – both recently or many years back
• The school has a plan to navigate grief and loss within the school 

community, that includes communication with teachers, parents 
and students when a loss has occurred, and providing grief 
education to teachers and students.

• Multi-generational school programs are planned with sensitivity.
• Grief responses are not pathologized but are understood within 

the context of being a normal response to an abnormal situation.  
• Care is taken to assign one staff member to “check in” with 

students affected by grief, but in general grieving students are 
treated with normalcy and dignity.





 WRITE: What does resilience look like in 
yourselves? Your students?

DISCUSS: How can we foster this in our 
classrooms?

CREATE & ILLUSTRATE: Your Roadmap for 
Resilience





























Thank You!
We are HAPPY you 

attended.
“We Feel That Way 
and That’s OK!”


